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INDEPENDENT AUDITOR’S REPORT  
 
TO THE READERS OF AUCKLAND SEVENTH-DAY ADVENTIST HIGH SCHOOL’S 
FINANCIAL STATEMENTS FOR THE YEAR ENDED 31 DECEMBER 2024 
 
The Auditor-General is the auditor of Auckland Seventh-Day Adventist High School (the School). The 
Auditor-General has appointed me, Paul Walker, using the staff and resources of Crowe New Zealand Audit 
Partnership, to carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 21, that comprise the statement of 
financial position as at 31 December 2024, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, and 
the notes to the financial statements that include accounting policies and other explanatory information. 
 
In our opinion the financial statements of the School:  
 
a) present fairly, in all material respects: 

  
 its financial position as at 31 December 2024; and 
 its financial performance and cash flows for the year then ended; and 

 
b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector 

– Public Benefit Entity Standards Reduced Disclosure Regime. 
 
Our audit was completed on 03 June 2025. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and 
our responsibilities relating to the financial statements, we comment on other information, and we explain 
our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 
the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 
by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 
are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 
and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an 
intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 
our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 
it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud 
or error. Misstatements are considered material if, individually or in the aggregate, they could reasonably 
be expected to influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 
a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 
involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit procedures 

that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 

and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
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opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 
report. However, future events or conditions may cause the School to cease to continue as a going 
concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events in 
a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which may still 

contain errors. As a result, we carried out procedures to minimise the risk of material errors arising 
from the system that, in our judgement, would likely influence readers’ overall understanding of the 
financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 
and significant audit findings, including any significant deficiencies in internal control that we identify during 
our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Statement of 
variance: progress against targets, Evaluation and analysis of school’s student’s progress and 
achievement, How we have given effect to Te Tiriti o Waitangi, Statement of Compliance with Good 
Employer Assurance, and KiwiSport Funding, but does not include the financial statements, and our 
auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express any 
form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. 
In doing so, we consider whether the other information is materially inconsistent with the financial 
statements or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, 
based on our work, we conclude that there is a material misstatement of this other information, we are 
required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PES 1) issued by the New Zealand Auditing and Assurance 
Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 
 
 
Paul Walker 
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 
Hastings, New Zealand  
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AUCKLAND SEVENTH-DAY ADVENTIST HIGH SCHOOL 

Analysis of Variance 2024 

 

Building a nation through quality Adventist Christian Education 

 

Values: 

Commitment, Excellence, Respect 
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ASDAH School Evaluative Indicators 

 Annual Plan 2024 
 Key Goals Measures T1 T2 T3 T4 Notes Time Responsibility 
  
 

S 
T 
E 
W 
A 
R 
D 
S 
H 
I 
P 
 

 
D1,P5 
D2,D4, 
D5,02, 
03,P3 
P4,P6 

Godliness is the GROWTH vision 
for 2024.  This will be evident in 
all Special Character aspects of 
the school 

 

• All classrooms will have a special character 
area 

• All curriculum areas will have a special 
character focus 

• The SDA Discipleship framework will be 
implemented in the school 

• Assemblies and chapels will have a special 
character focus 

• Term 3 PLD will have a special character 
focus 

    Explanation of any variance 
 All areas tracking well. 
 
Evaluation (where to next) planning for 
next year. 
To continue to implement the 2025 special 
character focus. 

Termly SLT 

The school acknowledges the 
Treaty of Waitangi principles, our 
nations bicultural foundations 
and enables students to acquire 
knowledge of te re Maori and 
tikanga Maori 

The school will normalise tikanga and te reo 
Māori by: 

• Meaningfully incorporating simple te reo 
Māori phrases in everyday school activities 

• Encouraging the correct pronunciation of 
local Māori place names and landmarks 

• Incorporating tikanga Māori into special 
character school events  

• Engaging with the local Māori community 
 

    Explanation of any variance 
 The school has been on track in 
implementing the first 3 bullet points but 
there is still more work to be done with 
engaging with our local Maori community.  
We engage with our SDA Maori community 
but have not made much progress with 
connecting with local Iwi. 
 
Evaluation (where to next) planning for 
next year. 
With guidance from our SDA Maori 
community look to engage with our local Iwi. 
 

Termly SLT/Principal 

The Board will ensure that all it’s 
policies and procedures are 
aimed at getting the best student 
outcomes.  They will do this by 
regularly reviewing data on 
progress in all areas of the 
school. 
 

• Monthly policy review cycle 

• The BOT will review student progress and 
achievement data monthly 

• Monthly BOT finance and property meeting 

• The school reserves are set at a minimum 
of $100K with planned growth in reserves 
each year. 

    Explanation of any variance 
 The board and school has been on track in 
this section 
 
Evaluation (where to next) planning for 
next year. 
Continue to meet the requirements in the 
new year. 

Monthly Principal 
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• The school will hold regular emergency 
drills termly 

 
 
 
 

 Strategic Aim Measures T1 T2 T3 T4 Notes Time Responsibility 

T 
E 
A 
C 
H 
I 
N 
G 
 

& 
 

L 
E 
A 
R 
N 
I 
N 
G 
 

D2,D4 

Quality Teaching/Leadership 
The leadership will actively 
promote a culture of equity and 
academic excellence through the 
school by the use of data and 
tracking 
 
(ERO Focus 1 – success at 
school for seniors) 

• Gathering of literacy/numeracy diagnostic 
data in junior school, twice a year 

• Collection of monthly student progress for 
years 11 – 13.  

• Running regular co-construction meetings 
as part of the staff meeting cycle 

• HOD’s having regular weekly meetings 
with the DP Teaching and Learning 

 

    Explanation of any variance 
 On track in most areas 
 
Evaluation (where to next) planning for 
next year. 
Focus on back mapping and being 
intentional about across school literacy and 
numeracy approaches. Invest in reading and  
writing tools that will be utilised across all 
departments of the school. 
  

Termly DP Teaching and 
Learning 

Barrier Free access for all 
learners 
 ASDAH will use innovative 
learning pedagogy, culturally 
responsive and relational 
pedagogy for all students 
 
(ERO Focus 2 ) 

• The school will ensure that all learners 
have the opportunity to develop key 
capabilities to operate confidently in all 
areas of society 

• Weekly staff PLD sessions to grow in 
quality teaching and learning – 2024 focus 
Planning, Achievement & Engagement, 
Review and Reflection  

• Continue to work with Jan Hill in PLD on 
Assessment for Learning 

• Join the Mangere Kahui Ako for PLD – 
Teaching to the North East 
 

    Explanation of any variance 
The school is on track with the first 3 bullet 
points.  However the variance is in the 
engagement with the Kahui Ako PLD. 
 
Evaluation (where to next) planning for 
next year. 
ASDAH runs it’s own PLD programme and 
needs to find a way to be able to fit into the 
PLD model that the Kahui Ako is running.  

  

Student Progress and 
Achievement 
The school will use data to 
address the learning needs of all 
students 
 
(ERO Focus  – Literacy & 
Numeracy – junior school) 
 

• All teachers will use diagnostic, formative 
and summative data to address student 
learning needs 

• Teachers will review the monthly tracking 
data for senior students produced by DP 
Teaching and Learning 

• Individualized learning programmes will be 
developed for students who need them. 

     Explanation of any variance 
 Most areas are on target 
 
Evaluation (where to next) planning for 
next year. 
The school is very supportive of the Kahui 
Ako direction, however it is the PLD model 
that has not worked for us.  We will need to 
find a way to work with the Kahui Ako PLD 
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D5,O2, 
O3,P3 
P4,P6 

 
 
 
 
 
 

• The school will continue to support the 
direction of the Mangere Kahui Ako 
 
 

 

model.  ASDAH runs its own weekly PLD so 
that is why it doesn’t fit into the PLD model 
currently on offer through the Kahui Ako 

Curriculum 
The school will plan for the 
successful implementation of the 
refreshed national curriculum and 
the NCEA refresh 

 
 

• Staff will attend cluster meetings to support 
the implementation of the NCEA refresh 

• The school will continue to build it’s 
capacity to implement the new refreshed 
curriculum by having regular PLD sessions 
where applicable 

• Continue to hold teacher only days and to 
send staff for PLD around the 
implementation of both the NZC and NCEA 
refresh. 

•  

    Explanation of any variance 
 All areas were met. 
 
Evaluation (where to next) planning for 
next year. 
To continue to work on a smooth transition 
into the new NCEA and curriculum 
requirements. 

  

• 80% of Year 11 students will gain NCEA 
Level 1 
 

     
Explanation of any variance 
See commentary below. 
  
Evaluation (where to next) planning for 
next year. 
Intentional focus on literacy and numeracy 
in year 9 and 10. 
Intentional focus on achieving both NCEA 
and UE at  level 2 and 3  
Slogan:  Year 13 results begin in year 9. 

  

• 80% of Year 12 students will gain NCEA 
Level 2 
 

      

• 80% of Year 12 students will gain NCEA 
Level 3 
 

      

• 50% of Year 13 students will gain UE 
 

      

• 80% of Year 9 student will be at or above 
level 4 in Reading and Writing 

 

      

• 80% of Year 9 students will be at or above 
level 4 in Mathematics 

      

• 80% of Year 10 students will be at or above 
level 5 in Reading and Writing 

      

• 80% of Year 10 students will be at or 

above in Mathematics 
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 Key Goals Measures T1 T2 T3 T4 Notes Time Responsibility 

W 
E 
L 
L 
B 
E 
I 
N 
G 
 

D3,01,02 

 

The school will meet the pastoral 
needs of its learners 

• The school will monitor attendance data 
both weekly and monthly 

• The pastoral team will also monitor pastoral 
data to identify at risk students and put 
together a programme to support them. 

• Implement Healthy Choices programme 
through the school 

• Continue to run the STARS transition 
programme 

• Continue to run the senior camps and year 
10 outdoor programmes 

• Continue to have a robust extra-curricular 
programme 

• Skills period will be used for the running of 
pastoral care programmes that are specific 
to year levels. 

 
 

    Explanation of any variance 
Most areas are on target. 
 
Evaluation (where to next) planning for 
next year. 
To continue to implement the pastoral focus 
for 2025 

Termly DP Pastoral Care 

The school will use the principles 
of Positive Behaviour 4 Learning 
and restorative practices to 
ensure that all members of the 
community are physically and 
emotionally safe. 

• Use the PB4L reward system 

• Student of the month recognition 
 

 
 

    Explanation of any variance 
All areas are on target  
 
Evaluation (where to next) planning for 
next year. 
To continue to implement the pastoral focus 
for 2025 

  

 Key Goals Measures T1 T2 T3 T4 Notes Time Responsibility 

C 
O 
M 
M 
U 
N 
I 

The school will engage with 
whanau by providing meaningful 
information to help empower 
them to support their child’s 
progress and achievement. 
(ERO – 3 – Strengthening 
connections) 
 

• Run NCEA information evening for parents 

• Run new parent evening programmes 

• Parent/teacher interviews 

• Regular student pathway interviews 
 

    Explanation of any variance 
 Area on target 
 
Evaluation (where to next) planning for 
next year. 
To continue to work with the community in 
getting information to parents in a timely 
manner. 

Termly DP Pastoral Care and 
DP Teaching and 
Learning 

The school will continue to work 
with the Mangere Kahui Ako to 
achieve the CoL achievement 
targets 

• Continue to work with across school Kahui 
Ako facilitators with the Teaching and 
Leading to the North East focus 

    Explanation of any variance 
This is the area that continued work needs 
to happen because of our differing PLD 
models.  
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T 
Y 
 
 

P1,P2,P7 

• Continue to support by attending the PLD 
meetings organized by the Kahui Ako 

 
Evaluation (where to next) planning for 
next year. 
Find a way to merge our two PLD models so 
that it works for both the Kahui Ako and 
ASDAH. 

The school will collaborate with 
tertiary providers/industry and 
employers to strengthen 
pathways for our students 

• The Careers coordinator will work with 
students and tertiary providers to line up 
pathways for students  

• The Careers coordinator will also involve 
whanau in the pathway discussions for 
students 

• To continue to have tertiary providers visit 
the school to talk about the pathway 
options available to our students 

    Explanation of any variance 
 All areas on target 
 
Evaluation (where to next) planning for 
next year. 
To continue to strengthen pathways for our 
students and begin the conversations early 
in year 9. 

  

 
 
 
 

The school will continue to 
engage with the local churches 
and feeder schools 

• Regular promotion of ASDAH at feeder 
schools and local churches 

• Run open day for feeder schools. 
 

 
 

NA 

 
 

NA 

  Explanation of any variance 
 All areas on target 
 
Evaluation (where to next) planning for 
next year. 
To continue to engage with our local feeder 
schools in 2025. 

  

 Key Goals Key Goals T1 T2 T3 T4 Notes Time Responsibility 

R 
E 
V 
I 
E 
W 

 
D6,P6 

To grow a school wide 
community that will self-review, 
evaluate and use inquiry as a 
means of improving outcomes for 
all students 

• The BOT will do a monthly review of the 
schools educational outcomes, polices and 
financial performance 

• The SLT will report termly on the schools 
progress towards achieving the outcomes 
of the strategic plan 

    Explanation of any variance 
 All areas on target 
 
Evaluation (where to next) planning for 
next year. 
Continue as planned in the 2025 goals. 

 Principal 

To promote reflective, evidence 
based teaching practice through 
regular evaluation of teaching 
practice 

• All HOD’s and TIC’s will report to the BOT 
bi-annually on how their departments are 
tracking towards meeting the school targets 

• All departments will carry out regular review 
of their progress in their monthly 
department meetings 

• All teachers will carry out regular review of 
their teaching to evaluate if they are 
meeting the school goals and targets.  The 

  
 

 
 
 

  Explanation of any variance 
 All areas on target 
 
Evaluation (where to next) planning for 
next year. 
Intentional focus on using data in reflective 
and forward practice. 

  



7 
 

Adopted 17th February, 2025 

 

review will be in line with their department 
review. – monthly 

•  

 

 
Notes: 

D – Refers to the ERO School Improvement Framework 

O – National Educational and Learning Objectives (NELP) 

P – National Educational and Learning Priorities(NELP) 

 

ASDAH Results 2025 

 

 

 

 

 

 

 

 

 

 

 

Year Level Number of students in cohort Number of students attaining 

NCEA pre-exams 

Y11 – Level 1 
 

75 25/75 (33.3%) 

Y12 – Level 2 
 

54 13/54 (25%) 

Y13 – Level 3 

UE 
 

56 

2  

(11 need one more UE subject) 

(21 need two more UE 

subjects) 

25/56 (45%) 
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ACHIEVEMENT 2020-2024 

  2024 2023 2022 2021 2020 

UE 28% (16) 38% (20) 30% (12) 48.6% (18) 38%(17) 
(34.7) 

LEVEL 3 82.4% (47) 
(Participation 
and number of 
students) 
 

81% (43) 
 

60% (24) 75.6% (28) 
 

86% (37)  
(71.4) 

LEVEL 2 71.4% (40) 81% (51) 84% (59) 85.7% (42) 86% (36) 
(73.5) 

LEVEL 1 50% (38) 73% (43) 91% (63) 78.6% (59) 77% (37) 
(70) 
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Number of students attaining NCEA pre-exams: 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Year Level Number of students in cohort Number of students attaining 

NCEA pre-exams 

Y11 – Level 1 
 

75 25/75 (33.3%) 

Y12 – Level 2 
 

54 13/54 (25%) 

Y13 – Level 3 

UE 
 

56 

2  

(11 need one more UE subject) 

(21 need two more UE 

subjects) 

25/56 (45%) 
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Level 1 Achievement 
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Overall Explanation of any variance: 

• Overall results for Level 1: 

o 50% of Year 11 achieved NCEA Level 1 in 2024.  This has been a significant drop of 23% from 2024. This is still 5% higher than national statistics 

for Year 11. 

• Level 1 Numeracy: 
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o Numeracy results dropped by 23% since 2024. This has been a significant drop and is below the School Equity Index Band and National 

statistics for Year 11. 

• Level 1 Literacy:  

o 92.1% of Year 11 students achieved their literacy requirements which is 16% higher than the literacy results achieved nationally in 2024 and 

15% higher than School Equity Index Band statistics. 

o Literacy achievement has been steady since 2022. 

 

• Course endorsement: 

o Overall course endorsement is trending higher in 2024. 18.4% students achieved NCEA Level 1 with Merit. 

o Overall subject endorsement we had 123 Achieved endorsements, 18 Merit endorsements and 3 Excellence endorsements. 

• Ethnicity Statistics: 

o Pasifika achievement for level 1 continues to trend higher than national statistics by 15% and consistent with the School Equity Index Band. 

• Gender Statistics  

o Girls’ achievement is trending lower since 2022 and continues to trend significantly higher by 15% compared to national statistics and similar 

to School Equity Index Band. 

o 42.2% boys achieved NCEA Level 1 at ASDAH in 2024 which is lower by 14% than in 2023 and is consistent with the achievement nationally but 

lower than the School Equity Index Band. 

 

• In an initial analysis of the data staff identified the following factors affecting achievement 

o Changes in the new assessment standards. 

o Introduction of the numeracy corequisites. 

o There are more literacy standards offered than numeracy standards. 

 

Where to next? 

• To support students as they move into year 12: 

o Teachers to continue ensuring AT RISK students’ individual needs to be addressed through the shared learner profile, course review and 

standards appropriate to meet the needs of the students. 
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o Robust monitoring of student completion of assessments using checklists and checkpoints throughout the progress of the assessment. 

o Identifying AT RISK students early in Term 1 and addressing needs of students needing support. 

o Attendance issues to be addressed early in the year and work with parents to ensure students are attending school regularly and students with 

poor and erratic attendance to be followed up with the engagement agency. 

o To focus on Learning pathways and ensuring students choose subjects that they’re good at, interested in and towards their career pathways. 

o To focus on gaining Merit and Excellence grades. 

o Homeroom teachers and subject teachers to support students in completing student reflections in their learning journal to develop student 

agency. 

o Identify boys’ interests and apply to content to make learning relevant. Offer opportunities for individual tutoring and mentor support in the 

classroom and in the homework centre. 
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Level 2 Achievement 
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Year 12 NCEA Achievement  

Overall Explanation of any variance: 

• In Level 2 the trend was lower by 11% from 2023 achievement. 6% lower than national statistics and 22% and similar to School Equity Index Band 
statistics. 

• Literacy and Numeracy achievement continues to be consistently high with 93.2% in literacy and 89.8% in numeracy. 

• There was a significant increase in NCEA Certificate endorsements with a 9% increase in Achievement with Merit. 

• Overall subject endorsement we had 52 Achieved endorsements, 14 Merit endorsements and 1 Excellence endorsement. 

• Boys’ achievement has dropped significantly by 25% in 2024 however statistics for and has remained consistent with achievement in 2023,  4% higher 
than national statistics and similar to the School Equity Index Band statistics. 

• Ethnicity achievement: 
o Pasifika students’ achievement continues to trend higher than the national statistics 7% lower than School Equity Index Band statistics. 

• In an initial analysis of the data staff identified the following factors affecting achievement 

o Students taking subjects for the first time, without the foundation knowledge in level 1. 

o Lack of completion of assessment tasks. 

o Poor attendance. 
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Where to next? 

o Support students with knowledge and understanding of taking subjects aligned to their career pathways from Year 9. 
o Opportunities for students to reinforce learning in the homework centre. 
o To ensure students meet their deadlines. 
o Support their understanding of career pathways by discussions with the Careers Teacher. 
o Teachers to ensure students’ individual needs to be addressed through continuing the shared learner profile, course review and standards 

appropriate to meet the needs of the girls. 

o Identifying AT RISK students early in Term 1 and addressing needs of students needing support. 

o Attendance issues to be addressed early in the year and work with parents to ensure students are attending school regularly and students with 

poor and erratic attendance to be followed up with the engagement agency. 

o To focus on Learning pathways and ensuring students choose subjects that they’re good at, interested in and towards their career pathways. 

o To focus on gaining Merit and Excellence grades. 

o Homeroom teachers and subject teachers to support students in completing student reflections in their learning journal to develop student 

agency. 
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Level 3 Achievement 
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Key: 

 UE Subject/2 science subjects can be combined as 1 UE subject/Attained UE 

 2UE Subjects – 1 more needed to attain UE 

 1UE Subject – 2 more needed to attain UE 

 

Year 13 Achievement:  

Overall Explanation of any variance: 

• Significant rise in achievement by 7% in Year 13 achievement based on participation statistics. 

• At Level 3 there was an upward trend in the quality of results with 2.2% achieving with Excellence and 13.3% up by 4% from 2024.  

• Overall subject endorsement we had 50 Achieved endorsements, 8 Merit endorsements and 2 Excellence endorsements. 

• Level 3 Ethnicity achievement: 
o Pasifika achievement was higher by 20% than national statistics and higher by 10% than School Equity Index Band Statistics. 

• Level 3 gender statistics: 
o Girls achievement remained consistent with 79.4% and boys achievement trended higher by 18% (male) from 2024. 

 

• University Entrance Achievement: 
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Adopted 17th February, 2025 

 

o ASDAH’s participation statistics dropped by 5% in 2024. In 2024 there was a significant increase in boys achieving UE by 14% than in 2023 and 
a drop by 20% of girls achieving UE. 
 

• Factors affecting achievement: 
o Impact of Covid has reduced, which has increased motivation for students to get back to normal routine. 
o Teachers scaffolded assessments using checklists. 
o This cohort has performed well from Level 1. 
o Attendance was good in the first three terms. 

 
 

Where to next?  

o To be intentional about a focus on a minimum of 14 credits per subject.  This is to be reinforced daily in homerooms and subjects.  SLT will 
follow up on how this is tracking 

o Teachers to intentionally focusing on the relevance of the subjects to the pathway of the students. 
o Strengthening the use Learning Intentions and Success Criteria. HOD’s to keep track of how this is happening in their departments 
o Prompt feedback after regular and immediate monitoring.  Also aiming to have results to students 2 weeks after the due date. 
o Improve involvement with parents as early in the year as needed. 
o Continue career education through Career advisor, Homeroom Teachers, Subject Teachers to continue academic conversations around career 

pathways 
o We will continue with the mentoring programme for AT RISK students. 
o Attendance issues to be addressed early in the year and work with parents to ensure students are attending school regularly. 

o Identifying AT RISK students early in Term 1 and addressing needs of students needing support. 

o To focus on Learning pathways and ensuring students choose subjects that they’re good at, interested in and towards their career pathways. 

o To focus on gaining Merit and Excellence grades. 

o Homeroom teachers and subject teachers to support students in completing student reflections in their learning journal to develop student 
agency 

o Build relationships with students. 
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Year 9 Literacy Achievement – review of progress for 2024 

  

 Midyear 
TOTAL: 74 

End of year 
 

TOTAL: 71 

Comment on progress 

5-ABOVE 7 (9.4%) 13 (18.3%) Slight shift from Level 5 to Level 6 of the 
curriculum is evident at the end of the year. 
Other curriculum levels remained the same. 

4-AT 42 (59.7%) 48 (67.6%) 

3-BELOW 17 (22.94%) 9 (12.6%) 

2-WAY BELOW 8 (10.8%) 1 (0.1%) 

 

 

Year 9 Numeracy Achievement – review of progress for 2024 

 

 

 

 

 
 

 
 
 
 
 
 
 
 

 Midyear 
TOTAL: 73 

End of year 
TOTAL: 70 

Comment on progress 

5-ABOVE 10 (13.6%) 15 (21.4%) There has been an increase in the number of 
students who achieved Level 5 of the 
curriculum in preparation for Year 10. Increase 
in the number that were in the orange zone. No 
students achieved Way Below the curriculum 
Level. 

4-AT 23  (31.5% 33 (47.1%) 

3-BELOW 26 (35.6%) 21 (30%) 

2-WAY BELOW 14 (19.1%) 1 (0.1%) 
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Adopted 17th February, 2025 

 

Year 10 Literacy Achievement – review of progress in 2024 
 

 Midyear 
TOTAL: 73 

End of year 
TOTAL: 71 

Comments on progress 

6-ABOVE 8 (10.8%) 12 (16.9%) Slight upward trend in Level 5 of the 
curriculum with a few students who were at 
Level 6 of the curriculum. Significant 
number increased noted in achieving WAY 
BELOW the curriculum Level. 

5-AT 36 (49.3%) 41 (57.7%) 

4-BELOW 22 (30.1%) 15 (21.1%) 

3-WAY BELOW 7 (9.5%) 3 (4.2%) 

 
 
 
Year 10 Numeracy Achievement – review of progress in 2024 
 

 
 

 

 

 

 

  

 

 

 

 

 Beginning of 
year 
TOTAL: 77 

End of year 
 
TOTAL: 71 

Comments on progress 

6-ABOVE 10 (13.6%) 8 (11.2%) Slight decrease in the number of students 
achieving WAY BELOW the curriculum 
Level. 

5-AT 23 (31.5%) 25 (35.2%) 

4-BELOW 26 (35.6%) 24 (33.8%) 

3-WAY BELOW 14 (19.1%) 14 (19.7%) 
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Auckland Seventh-day Adventist High School 
Commitment, Excellence and Respect 

Senior Leadership Report to Board of Trustees 
 17 February 2025 

 
This report is comprised of reports from Principal, Gloria Teulilo; Deputy Principal Pastoral Care, 
Jessie Fuamatu and Deputy Principal Curriculum and Assessment, Lorraine Covenden. 
 

Goal 2:  Teaching and Learning: 

Priorities: 

• Quality Teaching/Leadership 

• Barrier Free access for all learners 

• Student Progress and Achievement 

• Curriculum 

 

Student Progress and Achievement: DP Teaching and Learning 

ACHIEVEMENT 2020-2024 

  2024 2023 2022 2021 2020 

UE 28% (16) 38% (20) 30% (12) 48.6% (18) 38%(17) 
(34.7) 

LEVEL 3 82.4% (47) 
(Participation 
and number of 
students) 
 

81% (43) 
 

60% (24) 75.6% (28) 
 

86% (37)  
(71.4) 

LEVEL 2 71.4% (40) 81% (51) 84% (59) 85.7% (42) 86% (36) 
(73.5) 

LEVEL 1 50% (38) 73% (43) 91% (63) 78.6% (59) 77% (37) 
(70) 
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Year 9 Literacy Achievement – review of progress for 2024 

  Midyear 
TOTAL: 74 

End of year 
 

TOTAL: 71 

Comment on progress 

5-ABOVE 7 (9.4%) 13 (18.3%) Slight shift from Level 5 to Level 6 of the 
curriculum is evident at the end of the year. 
Other curriculum levels remained the same. 

4-AT 42 (59.7%) 48 (67.6%) 

3-BELOW 17 (22.94%) 9 (12.6%) 

2-WAY BELOW 8 (10.8%) 1 (0.1%) 

 

Year 9 Numeracy Achievement – review of progress for 2024 

  Midyear 
TOTAL: 73 

End of year 
TOTAL: 70 

Comment on progress 

5-ABOVE 10 (13.6%) 15 (21.4%) There has been an increase in the number of 
students who achieved Level 5 of the 
curriculum in preparation for Year 10. Increase 
in the number that were in the orange zone. No 
students achieved Way Below the curriculum 
Level. 

4-AT 23  (31.5% 33 (47.1%) 

3-BELOW 26 (35.6%) 21 (30%) 

2-WAY BELOW 14 (19.1%) 1 (0.1%) 

 
Year 10 Literacy Achievement – review of progress in 2024 

 
Year 10 Numeracy Achievement – review of progress in 2024 
 

 Beginning of 
year 
TOTAL: 77 

End of year 
 
TOTAL: 71 

Comments on progress 

6-ABOVE 10 (13.6%) 8 (11.2%) Slight decrease in the number of students 
achieving WAY BELOW the curriculum 
Level. 

5-AT 23 (31.5%) 25 (35.2%) 

4-BELOW 26 (35.6%) 24 (33.8%) 

3-WAY BELOW 14 (19.1%) 14 (19.7%) 

 

 

Overall Explanation of any variance: 

• Overall results for Level 1: 

 Midyear 
TOTAL: 73 

End of year 
TOTAL: 71 

Comments on progress 

6-ABOVE 8 (10.8%) 12 (16.9%) Slight upward trend in Level 5 of the 
curriculum with a few students who were at 
Level 6 of the curriculum. Significant 
number increased noted in achieving WAY 
BELOW the curriculum Level. 

5-AT 36 (49.3%) 41 (57.7%) 

4-BELOW 22 (30.1%) 15 (21.1%) 

3-WAY BELOW 7 (9.5%) 3 (4.2%) 
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o 50% of Year 11 achieved NCEA Level 1 in 2024.  This has been a significant 

drop of 23% from 2024. This is still 5% higher than national statistics for Year 

11. 

• Level 1 Numeracy: 

o Numeracy results dropped by 23% since 2024. This has been a significant 

drop and is below the School Equity Index Band and National statistics for 

Year 11. 

• Level 1 Literacy:  

o 92.1% of Year 11 students achieved their literacy requirements which is 16% 

higher than the literacy results achieved nationally in 2024 and 15% higher 

than School Equity Index Band statistics. 

o Literacy achievement has been steady since 2022. 

 

• Course endorsement: 

o Overall course endorsement is trending higher in 2024. 18.4% students 

achieved NCEA Level 1 with Merit. 

o Overall subject endorsement we had 123 Achieved endorsements, 18 Merit 

endorsements and 3 Excellence endorsements. 

• Ethnicity Statistics: 

o Pasifika achievement for level 1 continues to trend higher than national 

statistics by 15% and consistent with the School Equity Index Band. 

• Gender Statistics  

o Girls’ achievement is trending lower since 2022 and continues to trend 

significantly higher by 15% compared to national statistics and similar to 

School Equity Index Band. 

o 42.2% boys achieved NCEA Level 1 at ASDAH in 2024 which is lower by 14% 

than in 2023 and is consistent with the achievement nationally but lower 

than the School Equity Index Band. 

 

• In an initial analysis of the data staff identified the following factors affecting 

achievement 

o Changes in the new assessment standards. 

o Introduction of the numeracy corequisites. 

o There are more literacy standards offered than numeracy standards. 

 

Where to next? 

• To support students as they move into year 12: 

o Teachers to continue ensuring AT RISK students’ individual needs to be 

addressed through the shared learner profile, course review and standards 

appropriate to meet the needs of the students. 
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o Robust monitoring of student completion of assessments using checklists and 

checkpoints throughout the progress of the assessment. 

o Identifying AT RISK students early in Term 1 and addressing needs of students 

needing support. 

o Attendance issues to be addressed early in the year and work with parents to 

ensure students are attending school regularly and students with poor and 

erratic attendance to be followed up with the engagement agency. 

o To focus on Learning pathways and ensuring students choose subjects that 

they’re good at, interested in and towards their career pathways. 

o To focus on gaining Merit and Excellence grades. 

o Homeroom teachers and subject teachers to support students in completing 

student reflections in their learning journal to develop student agency. 

o Identify boys’ interests and apply to content to make learning relevant. Offer 

opportunities for individual tutoring and mentor support in the classroom 

and in the homework centre. 

 

Year 12 NCEA Achievement  

Overall Explanation of any variance: 

• In Level 2 the trend was lower by 11% from 2023 achievement. 6% lower than 
national statistics and 22% and similar to School Equity Index Band statistics. 

• Literacy and Numeracy achievement continues to be consistently high with 93.2% in 
literacy and 89.8% in numeracy. 

• There was a significant increase in NCEA Certificate endorsements with a 9% 
increase in Achievement with Merit. 

• Overall subject endorsement we had 52 Achieved endorsements, 14 Merit 
endorsements and 1 Excellence endorsement. 

• Boys’ achievement has dropped significantly by 25% in 2024 however statistics for 
and has remained consistent with achievement in 2023,  4% higher than national 
statistics and similar to the School Equity Index Band statistics. 

• Ethnicity achievement: 
o Pasifika students’ achievement continues to trend higher than the national 

statistics 7% lower than School Equity Index Band statistics. 

• In an initial analysis of the data staff identified the following factors affecting 

achievement 

o Students taking subjects for the first time, without the foundation knowledge 

in level 1. 

o Lack of completion of assessment tasks. 

o Poor attendance. 
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Where to next? 

o Support students with knowledge and understanding of taking subjects 
aligned to their career pathways from Year 9. 

o Opportunities for students to reinforce learning in the homework centre. 
o To ensure students meet their deadlines. 
o Support their understanding of career pathways by discussions with the 

Careers Teacher. 
o Teachers to ensure students’ individual needs to be addressed through 

continuing the shared learner profile, course review and standards 

appropriate to meet the needs of the girls. 

o Identifying AT RISK students early in Term 1 and addressing needs of students 

needing support. 

o Attendance issues to be addressed early in the year and work with parents to 

ensure students are attending school regularly and students with poor and 

erratic attendance to be followed up with the engagement agency. 

o To focus on Learning pathways and ensuring students choose subjects that 

they’re good at, interested in and towards their career pathways. 

o To focus on gaining Merit and Excellence grades. 

o Homeroom teachers and subject teachers to support students in completing 

student reflections in their learning journal to develop student agency. 

 

Year 13 Achievement:  

Overall Explanation of any variance: 

• Significant rise in achievement by 7% in Year 13 achievement based on participation 
statistics. 

• At Level 3 there was an upward trend in the quality of results with 2.2% achieving 
with Excellence and 13.3% up by 4% from 2024.  

• Overall subject endorsement we had 50 Achieved endorsements, 8 Merit 
endorsements and 2 Excellence endorsements. 

• Level 3 Ethnicity achievement: 
o Pasifika achievement was higher by 20% than national statistics and higher by 

10% than School Equity Index Band Statistics. 

• Level 3 gender statistics: 
o Girls achievement remained consistent with 79.4% and boys achievement 

trended higher by 18% (male) from 2024. 
 

• University Entrance Achievement: 
o ASDAH’s participation statistics dropped by 5% in 2024. In 2024 there was a 

significant increase in boys achieving UE by 14% than in 2023 and a drop by 
20% of girls achieving UE. 
 

• Factors affecting achievement: 
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o Impact of Covid has reduced, which has increased motivation for students to 
get back to normal routine. 

o Teachers scaffolded assessments using checklists. 
o This cohort has performed well from Level 1. 
o Attendance was good in the first three terms. 

 
 

Where to next?  

o To be intentional about a focus on a minimum of 14 credits per subject.  This 
is to be reinforced daily in homerooms and subjects.  SLT will follow up on 
how this is tracking 

o Teachers to intentionally focusing on the relevance of the subjects to the 
pathway of the students. 

o Strengthening the use Learning Intentions and Success Criteria. HOD’s to 
keep track of how this is happening in their departments 

o Prompt feedback after regular and immediate monitoring.  Also aiming to 
have results to students 2 weeks after the due date. 

o Improve involvement with parents as early in the year as needed. 
o Continue career education through Career advisor, Homeroom Teachers, 

Subject Teachers to continue academic conversations around career 
pathways 

o We will continue with the mentoring programme for AT RISK students. 
o Attendance issues to be addressed early in the year and work with parents to 

ensure students are attending school regularly. 

o Identifying AT RISK students early in Term 1 and addressing needs of students 

needing support. 

o To focus on Learning pathways and ensuring students choose subjects that 

they’re good at, interested in and towards their career pathways. 

o To focus on gaining Merit and Excellence grades. 

o Homeroom teachers and subject teachers to support students in completing 
student reflections in their learning journal to develop student agency 

o Build relationships with students. 
 

 

 



School and Treaty of Waitangi 

The statements below are the Auckland Seventh-day Adventist High School’s Treaty of Waitangi 

statement.  This statement is part of the schools strategic and annual plan and is found in the 

governance section of the strategic plan. 

Key Goal Measure Time Responsibility Notes – including variance 
in 2024 

The school acknowledges 
the Treaty of Waitangi 
principles, our nations 
bicultural foundations and 
enables students to 
acquire knowledge of te 
re Maori and tikanga 
Maori 

The school will normalise 
tikanga and te reo Māori 
by: 

• Meaningfully 
incorporating simple 
te reo Māori 
phrases in everyday 
school activities 

• Encouraging the 
correct 
pronunciation of 
local Māori place 
names and 
landmarks 

• Incorporating 
tikanga Māori into 
special character 
school events  

• Engaging with the 
local Māori 
community 

 

Termly Principal/SLT Explanation of any variance 
 The school has been on track in 
implementing the first 3 bullet points but 
there is still more work to be done with 
engaging with our local Maori community.  
We engage with our SDA Maori 
community but have not made much 
progress with connecting with local Iwi. 
 
Evaluation (where to next) planning for 
next year. 
With guidance from our SDA Maori 
community look to engage with our local 
Iwi. 

 

 

 

In addition, the school also 

1. Teaches te reo Maori to all year 9 students.  It is also an option at year 10 

2. Hold powhiri’s for all new staff and students and any special visitors to the school 

3. Have a Maori representative on the Board of Trustees 



Kiwi Sport Report 

In 2024, Kiwi Sport money was used mainly to pay for the 

transportation of sports teams to and from games.  Sports codes that 

used this were: 

1. Basket Ball  - junior and senior teams 

2. Volley Ball – junior and senior teams 

3. Tag – junior team 

4. Rugby League 9 aside and Senior 13 team. 

5. Netball – junior and senior teams 

Some money was also used to help pay for team uniforms.  This is 

year, similar to 2023. The school also sent the senior volleyball team 

to the nationals in Wellington for the first time.  Kiwi sport money 

also helped with the payment of transportation to the tournament. 

 


